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ABSTRACT. This study was conducted in two phases. The first one is the preliminary phase aimed 
at tailoring the standard curriculum based on learners’ needs analysis. The second one is the main 
phase, intended to evaluate the tailored curriculum based on teachers’ views. The participants in 
the preliminary phase of the study (tailoring the curriculum) were 346 non-native male and female 
undergraduate students who received the same Pre-Requisite General English course at their first 
semester in university. They were studying different majors, including Accounting, Architecture, 
Civil Engineering, Electrical Engineering, and Mechanical Engineering. The participants in the main 
phase (evaluation of the tailored curriculum by teachers) were 10 non-native male (7) and female 
(3) teachers who taught the Pre-Requisite General English course through the tailored curriculum. 
The findings of the study supported the hypothesis that the teachers have a positive attitude to-
ward using the tailored curriculum in teaching the Pre-Requisite General English course. It seems 
that the implementation of this tailored program, which is based on learner-needs-analysis, can 
enhance the effectiveness of the English for General Purposes (EGP) course, compared to the stan-
dard one. 

Keywords (Source: Unesco Thesaurus): English for General Purposes (EGP); needs analysis (NA); pre-requi-

site general English course; curriculum development; curriculum tailoring; curriculum evaluation.

RESUMEN. El presente estudio se realizó en dos etapas. La primera es la etapa preliminar que tiene 
como objetivo adaptar el currículo estándar a partir del análisis de necesidades de los aprendices. 
La segunda es la etapa principal, que busca evaluar el plan de estudios adaptado en función de las 
opiniones de los profesores. Los participantes de la etapa preliminar del estudio (adaptación del 
plan de estudios) fueron 346 estudiantes universitarios no nativos, hombres y mujeres, que toma-
ron el mismo curso prerrequisito de inglés general durante su primer semestre en la universidad. 
Eran estudiantes de diferentes carreras, incluyendo Contabilidad, Arquitectura, Ingeniería Civil, 
Ingeniería Eléctrica e Ingeniería Mecánica. Los participantes de la etapa principal (evaluación del 
plan de estudios personalizado por parte de los profesores) fueron 10 profesores no nativos, hom-
bres (7) y mujeres (3), que impartieron el curso Prerrequisito de Inglés General a través del plan 
de estudios a personalizado. Los hallazgos del estudio apoyaron la hipótesis de que los profesores 
tienen una actitud positiva hacia el uso del plan de estudios adaptado al enseñar el curso prerre-
quisito de inglés general. Parece ser que la implementación de este programa personalizado, que 
se basa en el análisis de las necesidades del alumno, puede mejorar la eficacia del curso de inglés 
para fines generales (EGP), comparado con el curso estándar. 

Palabras clave (Fuente: Tesauro de la Unesco): Inglés para fines generales (EGP); análisis de necesidades 

(NA); curso prerrequisito de inglés general; desarrollo curricular; adaptación curricular; evaluación curricular.

RESUMO. O presente estudo foi realizado em duas etapas. A primeira é a fase preliminar que 
visa adaptar o currículo padrão com base na análise das necessidades dos alunos. A segunda é a 
etapa principal, que busca avaliar o currículo adaptado com base na opinião dos professores. Os 
participantes da fase preliminar do estudo (adaptação do currículo) foram 346 estudantes uni-
versitários não-nativos, homens e mulheres, que fizeram o mesmo curso de pré-requisito geral de 
inglês durante o primeiro semestre na universidade. Eram alunos de diferentes carreiras, incluindo 
Contabilidade, Arquitetura, Engenharia Civil, Engenharia Elétrica e Engenharia Mecânica. Os par-
ticipantes da etapa principal (avaliação do currículo personalizado pelos professores) foram 10 
professores, homens (7) e mulheres (3) não nativos que ministraram o curso Pré-requisito de Inglês 
Geral por meio do currículo personalizado. Os resultados do estudo apoiaram a hipótese de que os 
professores têm uma atitude positiva em relação ao uso do currículo adaptado ao ensinar o curso 
Pré-requisito de Inglês Geral. Parece que a implementação deste programa personalizado, que se 
baseia na análise das necessidades do aluno, pode melhorar a eficácia do curso de Inglês para Fins 
Gerais (EGP), em comparação com o curso padrão.

Palavras-clave (Fonte: Tesauro da Unesco): Inglês para Fins Gerais (EGP); análise de necessidades (NA); 

curso de pré-requisito de inglês geral; desenvolvimento curricular; adaptação curricular; avaliação curricular.
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Introduction	

In the higher education system of Iran, English as a Foreign Language 

(EFL) or English for General Purposes (EGP) is one of the main com-

ponents of the curriculum and a compulsory element in bachelor’s 

degree programs. All undergraduate students in every university must 

pass the EGP classes as a mandatory course subject. Before that, stu-

dents with a low level of English language proficiency (based on their 

entrance exam results) are also required to pass a two-to-four credit 

Basic/Pre-requisite General English course during their freshman year. 

Following the EGP course, students must take one (or more) two-to-

four credit English for Specific Purposes (ESP) course(s) later in their 

undergraduate program. 

Unfortunately, studies have reported the ineffectiveness of the 

EGP courses in Iranian universities in providing the students with  

the necessary general language proficiency needed to enter the ESP 

courses (e.g., Atai & Tahririan, 2003; Hayati, 2008; Khany & Tarlani Alia-

badi, 2016; Soodmand Afshar & Movassagh, 2016; Zohrabi 2005). One of 

the very important reasons for such inefficiency is the lack of system-

atic learner-needs-analysis in designing the EGP courses compared to 

the ESP ones (e.g., Khansir, 2014; Moiinvarziri, 2014; Soodmand Afshar, 

& Movassagh, 2016; Tavakoli & Tavakol, 2018). According to Seedhouse’s 

(1995) arguments, the main reason is “an erroneous belief that it is not 

possible to specify the needs of general English learners, and partly 

because of a lack of literature on the practicalities of analyzing needs 

data in the context of general English” (p. 59). He further sates that the 

leaners of the EGP course have a clear understanding of their needs 

and, thus, the result of their needs analysis can be employed effective-

ly in designing the EGP course, its implementation, and evaluation. 

Conducting needs analysis (NA) for the EGP courses is significant 

in terms of different important curricular aspects (e.g., Dooey, 2010; 

Gillett & Hammond, 2011; Iwai et al., 1999; Nunan, 1988) and has its 

crucial part in creating tailor-made programs. As reported by Sood-

mand Afshar and Movassagh (2016), few studies have been conducted 

on needs analysis that tried to use its results into the EGP books or 

programs. As Tavakoli and Tavakol (2018) state, some studies have been 
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recently run in order to design the EGP courses, based on the results of  

NA, but, at this time, there are no reports to let us know the results  

of such incorporation. In fact, curriculum evaluation as a fundamental 

component of curriculum design/development, which can show laps-

es, necessities and the parts that need further modifications, is gener-

ally neglected (Nation & Macalister, 2011). 

Based on Richards’s (2001) conclusions, even after conducting the 

need analysis, curriculum designing, and curriculum implementation, 

the curriculum development process is still incomplete and the whole 

process requires evaluation. He states that curriculum evaluation in-

tends to provide information about different aspects of a language so 

as to understand how successfully the program works and to make 

decisions for improvement. To put it differently, curriculum evaluation 

seeks answers to questions such as “whether the program responds to 

learners’ needs, whether further teacher training is required for teach-

ers’ working in the program, or whether students are learning suffi-

ciently from it” (Richards, 2001, p. 298).

Curriculum evaluation informs the effect of the curriculum on 

their users, including learners, teachers, and administrators (Rich-

ards, 2001; Tomlinson & Masuhara, 2018). As Richards (2017) states, 

one aspect of language program that can be focused on evaluation is 

teachers’ perceptions of the program. Moreover, a few EGP curriculum 

evaluation studies were conducted in Iran at the tertiary (university) 

level, and the majority of them have been concentrated on the high-

school level.

 Additionally, research has not focused much on the Pre-requisite 

General English course at Iranian universities, yet it can play a crucial 

role in bridging the language proficiency gap that first-term undergrad-

uate students often have before entering the EGP course. “Unfortunate-

ly, although General English as a base for ESP is of great importance, 

studies have repeatedly concentrated on ESP” (Moiinvaziri, 2014, p. 58). 

The Pre-requisite General English course has even been eliminated 

from many university programs in Iran. 



127

B
izhan H

ekm
atshoar Tabari, R

am
in R

ahim
y (corresponding author)

LA
C

LI
L  

I
S

S
N

: 2
01

1-
67

21
  

e
-I

S
S

N
: 2

32
2-

97
21

  
V

O
L.

 1
4,

 N
o.

 1
, J

A
N

U
A

R
Y-

JU
N

E
 2

02
1  

D
O

I: 
10

.5
29

4/
la

cl
il.

20
21

.1
4.

1.
5  

P
P.

 1
23

-1
49

Review of Related Literature	

Language curriculum design/development have been conceptualized 

variously owing to different understandings of language teaching, both 

in terms of the nature of language itself and how it is learned (Richards, 

2017; Richards & Rodgers, 2014). In spite of those variations and con-

troversies, most scholars recognize and emphasize NA and evaluation 

as two focal elements of such a process (Brown, 1995; Richards, 1990). 

For instance, as Richards and Schmidt (2002) hold, language teaching 

curriculum design includes: 

a) the study of the purposes for which a learner needs a language 
(needs analysis), b) the setting of objectives and the development of 
a syllabus, teaching methods and materials, and c) the evaluation of 
the effects of these procedures on learners’ language ability. (p.140)

NA and evaluation are two key components in the model pro-

posed by Nation and Macalister (2010) (see Figure 1). As indicated in 

the figure, NA plays an important role in determining the goal and 

content of the course and the syllabus in the cycle. Evaluation is 

another essential component that can provide detailed information 

about every part of the cycle and reveal the lapses and necessities 

that require modifications. 

Needs analysis	

 As Kleckova and Dalle (2018) state, 

a well-designed language curriculum is a result of an elaborate pro-
cess consisting of a needs and situation analysis followed by a care-
ful planning of goals and learning outcomes. If course books are de-
veloped in alignment with such a curriculum, then there is a fitting 
relationship between the curriculum and the course books. Such 
teaching materials are often labeled as local or localized course 
books and can more directly enhance the development of learners’ 
English language. They also support the curriculum and address the 
specific needs of the instructional context. (p. 2)
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Figure 1. A model of the parts of the curriculum design process

Source: Nation and Macalister (2010).

 According to Johnson and Johnson (1999), NA has a crucial role in 

creating tailor-made programs: 

The procedures associated with the analysis of needs offer the 
course designer a framework for the selection of language content 
according to the goals of particular learners and therefore the pos-
sibility of creating tailor-made programs, rather than starting with 
a ready-made syllabus that does not of itself discriminate between 
differing objectives. (p. 228)

Although studies have largely discussed the importance of needs 

analysis in language program and curriculum development regarding 

English as a Foreign Language (EFL) (e.g., Chaudron, et al., 2005; Iwai et 

al., 1999, etc.), ironically, most of them referred to lack of carefully done 

needs analysis as a major shortcoming. For instance, Nunan (2003) inves-

tigated the English curriculum of seven East Asian countries, including 

Principles

Evaluation

Content and
sequencing

Format and
presentation

Goals

Needs
Environment

Monitoring
and assessing
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China, Hong Kong, Japan, Korea, Malaysia, Taiwan, and Vietnam. As a 

result, he noted some significant problems—an important one of which 

was regarding “a disjunction between curriculum rhetoric and pedagog-

ical reality”, (p. 589) which, as he states, needs to be resolved. 

Studies conducted on ELT in tertiary level in Iran also indicate lack 

of congruence between curriculum objectives and classroom practic-

es (Kiany, et al., 2011). According to Maftoon, et al. (2010), “curriculum 

developers have almost certainly neglected the students’ needs and 

future demand” (p. 2). Some studies in Iran conducted needs analysis 

survey, but few have applied the result of students’ and teachers’ NA 

into the books or program (e.g., Behzadi & Lashkarian, 2015; Gholami 

Mehrdad, 2012; Khansir, 2014). 

According to Moiinvaziri (2014), research on Iranian students’ 

needs analysis is almost new and most of them have been focused 

on ESP. As she states, there has not been any specific study regard-

ing needs analysis of the General English course at university level in 

Iran, hence an in-depth study seems necessary. Tavakoli and Tavakol 

(2018) also believe that most studies have only listed some important 

problems and issues regarding English for Academic Purposes (EAP) at 

Iranian universities, while more systematic research needs to be done 

on their nature. According to them, one of those critical problems that 

require a systematic investigation is needs analysis. 

Evaluation	

However, as Richards (2001) states, after designing the curriculum, 

conducting the needs analysis and the actual implementation of the 

designed curriculum, the development is not totally over, as there are 

still lots of things to be considered. We need to deal with a number of 

questions: whether or not we achieved our goals, whether or not the 

stakeholders, such as teachers, students, administrators, and so on, 

are satisfied, which sort of classroom atmosphere was positively influ-

ential and the comparative strengths of the implemented curriculum 

over previous ones. In order to find an answer to all these questions, 

the whole process of our curriculum design needs to be evaluated.



130

Ta
ilo

re
d 

vs
. S

ta
nd

ar
d 

C
ur

ri
cu

lu
m

 a
nd

 G
en

er
al

 E
ng

lis
h 

A
ch

ie
ve

m
en

t: 
A

 S
tu

dy
 o

f T
ea

ch
er

s’
 V

ie
w

s

U
N

IV
E

R
S

ID
A

D
 D

E
 L

A
 S

A
B

A
N

A
  

D
E

PA
R

TM
E

N
T 

O
F 

FO
R

E
IG

N
 L

A
N

G
U

A
G

E
S

 A
N

D
 C

U
LT

U
R

E
S

Based on the existing literature, most studies on EGP curricu-

lum evaluation have been conducted at the primary and secondary 

levels, and a few have been carried out at tertiary (university) level. 

Dündar and Merç (2017) reviewed 86 studies on ELT curriculum eval-

uation around the world (e.g., Alwan, 2006; Burgos, 2012; Harris, 2010; 

Krekeller, 1993; Powell, 2008; Wang, 1996), which were mainly on the 

primary and secondary levels. Iran is not an exception, and the ma-

jority of studies concentrated on the high-school level (e.g., Ahmadi &  

Derakhshan, 2015; Ahmadi Safa et al., 2017; Asadi, et al., 2016; Atai 

& Mazlum, 2013; Ghanbari & Ketabi, 2011; Jahangard, 2007; Nemati, 

2009; Zohrabi & Sabouri, 2012). 

Curriculum evaluation has been defined as a systematic process 

of collecting and analyzing all relevant information in order to judge 

and assess the effectiveness of the curriculum and promote improve-

ment (Brown, 1995; Marsh, 2004; Nichols et al., 2006). Evaluation is car-

ried out through different instruments and from different sources. One 

of those important sources that is explored in this study to evaluate 

the tailored EGP curriculum is teachers’ perceptions. In this section, 

several curriculum evaluation studies of the EGP courses at different 

universities in the world are reviewed, highlighting teachers’ views as 

the main or a part of their evaluation process.

Nam (2005) conducted a study in South Korea that explored per-

ceptions of both college students and teachers of English regarding their 

new communication-based English curriculum and instruction in a spe-

cific university-level English program. According to the results, although 

students have generally expressed negative opinions up to an extent, 

teachers have shown certain positive opinions about the effectiveness of 

the new curriculum. Moreover, the findings show that the current com-

munication-based EFL curriculum seems not to comply with the stu-

dents’ desires, owing to several weaknesses of the curriculum itself and 

a few barriers already in the institutional system behind the curriculum.

Tunç (2010) aimed at evaluating the effectiveness of the Ankara 

University Preparatory School program through the perspectives of 

instructors and students in the 2008–2009 academic year. Findings  

of the study reveal that the program partially achieved its purpose, and  

some improvements in the physical conditions, content, material  

and assessment dimensions of the program were required.

http://jlr.alzahra.ac.ir/?_action=article&au=20075&_au=Mohammad++Ahmadi+Safa
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Mukundun and Nimehchisalem (2011) conducted a qualitative 

analysis of the content of the teaching courseware developed by the 

Curriculum Development Center of the Ministry of Education in 2003. 

This study aimed to determine the efficacy of the courseware from 

learning-teaching perspectives. Three English as a Second Language 

(ESL) instructors evaluated the program. As the results suggested, 

teachers mostly taught like a computer operator following a tradition-

al linear approach, and learners were hardly engaged in any communi-

cation activity without the provided stimulus. The courseware also had 

a lopsided focus on language skills, and the time allocation prescribed 

by the courseware developers needed to be considerably increased.

Üstünlüoglu et al. (2012) aimed at evaluating the effectiveness of 

the new teaching program, which was based on the Common Europe-

an Framework (CEF) at the Preparatory Program of the School of For-

eign Languages, Izmir University of Economics. Both new students and 

professors from different faculties participated in the study. According 

to the findings, there was a significant relationship between students’ 

proficiency scores and the perception of their own competences, and a 

significant difference in perception of their own competences address-

ing different levels of preparatory program. Although faculty members 

stated that the program, in general, met the needs of the students, 

students had difficulty in practicing several tasks requiring higher-

order thinking skills. 

Mohamadi (2013) evaluated the general English program from the  

students’ points of view and teacher analysis at Tabriz University.  

The result of the study indicated a mismatch between participants’ 

needs, textbooks provided for the participants and the kind of teaching 

they received from their teachers. In fact, the general English course 

was not developed based on contemporary ELT principles. 

Ínal et al. (2014) studied the effectiveness of the English preparato-

ry curriculum at Çankaya University using Bloom’s program evaluation 

model. Both new students and teachers participated in this study. Ac-

cording to the findings, both students and teachers were generally 

satisfied with the program. However, they thought that the learning 

outcomes of the curriculum did not match the requirements of their 

departments and the topics and themes of the curriculum were not 

related with students’ departmental courses. Students also thought 
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courses did not focus on speaking as much as they were supposed to, 

and they emphasized the need for more activities to stimulate speak-

ing. Additionally, teachers complained about the intensity of the cur-

riculum, the crowdedness of the classrooms and the lack of alternative 

assessment done in the curriculum.

Guo and Xu (2016) examined the English curriculum in terms of its 

workload burdened on teachers in China, stating that teachers com-

plained about the workload of the curriculum and emphasizing the 

importance of using computer and advanced technologies in teaching 

and implementing the curriculum.

Arap (2016) explored student and teacher perceptions of the cur-

riculum of the English preparatory schools from four different state 

universities. Findings revealed that the curriculum partially met the 

needs and expectations of the students and teachers. It was also found 

that students’ perceptions regarding the curriculum were less positive 

compared to the perceptions of the teachers.

Bayram and Canaran (2019) evaluated the English Preparatory 

Program (EPP) at an English-medium foundation university in Turkey in 

terms of students and teachers’ perceptions. According to the results, 

homework assignments, exams, and the program were the strength, 

while the extracurricular activities and online programs were considered 

the main weaknesses of the EPP. Furthermore, there was a statistically 

significant difference between students’ and teachers’ perceptions of 

the EPP. Finally, some improvements were suggested regarding program 

pacing, course books and complementary booklets, number of the port-

folio assignments, and the picture description section of the Speaking 

Exam. 

According to this, the present study first aimed at tailoring the 

standard curriculum for Pre-requisite General English Course based on 

learners’ needs analysis and, then, evaluating the tailored curriculum 

in terms of the teachers’ views. Hence, the following research question 

and hypothesis is posed for investigation:
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Research Question	

RQ: Do teachers of the Pre-requisite General English course have a pos-

itive view on using the tailored curriculum in Iranian universities?

Hypothesis of the Study 	

H (Directional): Teachers of the Pre-requisite General English course 

have a positive view on using the tailored curriculum in Iranian uni-

versities.

Methodology	

The preliminary phase (tailoring the curriculum)

Participants
This phase of the study was conducted with the participation of 

346 male and female students who were taking the same Pre-Requisite 

General English course through the standard curriculum. They were 

all first-term undergraduate students between the ages of 18 to 28, and 

their L1 was Persian. They were studying different majors (including 

Accounting, Law, Psychology, Architecture, Civil Engineering, Mechani-

cal Engineering, and Electrical Engineering) at the Ayandegan Institute 

of Higher Education in Tonekabon, Iran. 

Design 
Because of the difficulty in samples availability, the conve-

nience-sampling technique was used for selecting the participants. 

This part adopted survey research design in which an opinion ques-

tionnaire was used for data collection. In fact, a quantitative approach 

was applied in which the pre-requisite general English students’ re-

sponses to multiple-choice items of a needs analysis questionnaire 

were explored. 
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Instrument
A likert-type questionnaire designed by Mohamadi (2013) using 

the frameworks of scholars such as Flowerdew and Peacock (2001), 

Hutchinson and Waters (1987), Jordan (1997), and Robinson (1991) 

was used in the need analysis. This 28-item questionnaire consisted 

of five parts, including the learners’ demographic information, target 

language needs, learners’ present needs, learners’ preferences and 

strategy use, and learners’ learning needs, respectively. Since the re-

spondents were not equipped with enough language proficiency to 

answer the questions without difficulty, the questions of the question-

naire were translated into Persian. 

Data collection and analysis
To gather the required data, the NA questionnaires were distrib-

uted to the students who were taking Pre-Requisite General English 

course as part of the standard curriculum. Due to ethical issues in the 

research, they were informed by the researchers that their answers 

would be used confidentially just for the purposes of the research and 

their names and responses would be anonymous. After collecting the 

questionnaires, the data was analyzed quantitatively, using frequen-

cy analysis. Based on the results of the needs analysis questionnaire, 

the standard curriculum for the Pre-requisite General English course 

was tailored.

The Main Phase (Evaluation of the Tailored  
Curriculum by Teachers)	

Participants

The main phase of the study was conducted with the participation 

of ten EFL teachers. All of them were non-native teachers of English 

who taught the pre-requisite general English course via both the 

standard and the tailored curriculum at the Ayandegan Institute of 

Higher Education in Tonekabon, Iran. The demographic information 

of the participants is summarized in Table 1 below:
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Table 1. Frequencies of teachers’ demographic data

Variable Categories Frequency Percentage

 Gender
 Male  7  70

 Female  30  30

 Age

30-40 9 90

40-50 0 0

50-60 1 10

40-50 0 0

50-60 1 10

 Education Degree

M.A. 6 60

PhD Candidate 4 40

TEFL 7 70

 Field of Study

Translation 1 10

Literature 1 10

Others 1 10

 Teaching Experience

0-10 4 40

10-20 6 60

20-30 4 40

Source: Own elaboration.

Design

This study starts with a survey research design and is followed by a 

quantitative approach in which an opinion questionnaire was used 

for data collection. In order to examine the teachers’ views about us-

ing the tailored curriculum in teaching pre-requisite general English, 

the participants’ responses to a Likert-type evaluation questionnaire 

were elicited. 

Instrument

A researcher-made questionnaire was applied, consisting of 34 items 

on the Likert scale. Each statement had four possible responses: 

“strongly agree,” “agree,” “disagree,” and “strongly disagree.” The highest 

score (4) was on the scale “strongly disagree,” which indicates a favor-

able attitude, 3 for “disagree,” 2 for “agree” and 1 for “strongly agree.”  

The reliability of this questionnaire was estimated using Cronbach’s 
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alpha (α =0.935). For the purpose of validity, the test was reviewed by 

two domain experts and minor revisions were made in order to make 

it ready for implementation.

Data Collection and Analysis

To collect the needed data, a Likert-type questionnaire was used, 

which intended to seek the teachers’ views about using the tailored 

curriculum in teaching pre-requisite general English. The research-

ers distributed the questionnaires among the teachers and then, 

collected them. For the purpose of analysis, the data were analyzed 

quantitatively using frequency analysis. 

Results	

The preliminary phase

Data analysis and findings
According to the results (see Table 2), the majority (about 76%) of 

students had enough motivation for learning English; in fact, they con-

sidered English as an important and necessary course in their studies. 

A large percentage of the learners (about 86%) also thought that the 

present time allocation for this course needed to be increased. Addi-

tionally, about 63% of them believed that speaking skills needed to be 

emphasized in the overall English course. Unfortunately, this skill was 

not included in the course, and focus was usually on reading compre-

hension. Therefore, about half of the students (50%), as they assert-

ed, were good at reading and weak at speaking and listening. Thus, 

in addition to reading and writing, the participants’ objective in the 

Pre-Requisite General English program should focus on speaking and 

listening skills, in order to minimize the gap between the participants’ 

needs and the English course. A large number of the students (77%) 

believed that the standard curriculum could not provide them with 

opportunities that made them able to extend what they have learnt 

beyond the classroom. Figure 2 shows the results of the leaners’ ques-

tionnaire in terms of percentage.
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Table 2. Summary of the results of the learners’ questionnaire

N Result Percentage

1 Well-motivated learners with the self-realization about 
learning English as one of their needs

 76

2  Emphasis of participants on the need to increase the 
allocated time of the course

 86

3 The majority’s belief that speaking is the main objective of 
learning English

63

4 The majority’s experience in their strength in reading and 
weaknesses in primary skills (listening and speaking)

50

5 Learners’ demand for opportunities to extend what has 
been learnt beyond the classroom

77

Source: Own elaboration.

Figure 2. Results of the leaners’ questionnaire in terms of percentage

Source: Own elaboration.

Based on the results of the questionnaire used in the need anal-

ysis, the standard curriculum for pre-requisite general English course 

was tailored by:

1.	 including four language skills: listening, speaking, reading, and 

writing.

2.	 increasing time of exposing to teaching, via:

90%

80%

70%

60%

50%

40%

30%

20%
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0%

76%
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63%
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77%
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a.	expanding one normal three-credit university course (including 

16 weeks of 3 hours) to three university terms.

b.	dividing one weekly 3 hours-session into two 1.5 hours-sessions 

in a week.

3.	 prescribing a communicative, task-based textbook accompanied 

with a workbook, video book, CDs (audio) and VCDs (audio-visual).

4.	 providing all students in different classes of the same level with 

the opportunity to sit the same final exam in one exam session.

The main phase

Data analysis and findings
To answer the research question of this study, that is, to check 

if teachers had a positive view on using the tailored curriculum in 

teaching the pre-requisite general English course, the answers to the 

items of the questionnaire were calculated in terms of frequency 

and percentage. In order to have a better picture and interpreta-

tion of the respondents’ answers to the items, the first two (strongly 

agree and agree) and the last two (disagree and strongly disagree) 

were added up together (see Table 3). Figure 3 shows teachers’ atti-

tude toward the tailored curriculum in terms of percentage.

Table 3. Teachers’ attitude toward the tailored curriculum in terms  

of frequency (F) and percentage (P)

N Item
 SA+A  D+SD

F P F P

 1
The aims and objectives of the program 
reflect the needs of learners.

10  100  0  0

 2
The program enables the students to achieve 
mastery in all language skills.

 9  90  1  10

 3
The program is based on the Communicative 
Approach.

 8  80  2  20

 4
The program prepares students for life (real 
language use).

 6  60  4  40

 5 The textbook is accurate and up-to-date.  9  90  1  10
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N Item
 SA+A  D+SD

F P F P

 6

The fact that the textbook (student book) is 
accompanied by teachers’ guide, workbook, 
video book, CDs and VCDs has facilitated 
teaching and learning.

10  100  0  0

 7 The textbook is organized effectively. 10  100  0  0

 8

The textbook provides a balance of activities 
(e.g., there is an even distribution of free vs. 
controlled exercises and tasks that focus on 
both fluent and accurate production).

 9  90  1  10

 9
The textbook activities encourage sufficient 
communicative and meaningful practice.

 8  80  2  20

 10
The textbook activities incorporate individual, 
pair and group work.

 8  80  2  20

 11
The grammar points and vocabulary items 
are introduced in motivating and realistic 
contexts.

 8  80  2  20

 12
The tasks are conducive to the internalization 
of newly introduced language.

 8  80  2  20

 13
The textbook activities can be modified or 
supplemented easily.

 8  80  2  20

 14
The materials include, and focus on, the 
skills that the students need to practice.

 8  80  2  20

 15
The materials provide an appropriate 
balance of the four language skills.

 9  90  1  10

 16
The textbook pay attention to sub-skills (i.e., 
listening for gist, note-taking, skimming for 
information, etc.).

 9  90  1  10

 17
The textbook highlights and practices natural 
pronunciation (i.e., stress and intonation).

 8  80  2  20

 18
The practice of individual skills is integrated 
into the practice of other skills.

 9  90  1  10

 19
The language used in the textbook is 
authentic (i.e., like real-life English).

 7  70  3  30

 20
The language used is at the right level for my 
students’ current English ability.

 8  80  2  20

 21
The progression of grammar points and 
vocabulary items are appropriate.

 9  90  1  10

 22
The grammar points are presented with brief 
and easy examples and explanations.

10  100  0  0
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N Item
 SA+A  D+SD

F P F P

 23
The language functions exemplify English 
that my students will be likely to use.

10  100  0  0

 24
The subject and content of the textbook is 
relevant to my students’ needs as English 
language learners.

 9  90  1  10

 25
The subject and content of the textbook is 
generally realistic.

 8  80  2  20

 26
The subject and content of the textbook are 
interesting, challenging, and motivating.

 8  80  2  20

 27
There is sufficient variety in the subject and 
content of the textbook.

 9  90  1  10

 28
The materials are not culturally biased and 
they do not portray any negative stereotypes.

 9  90  1  10

 29
The textbook is appropriate for language-
learning aims of Pre-Requisite General 
English course students at university.

10  100  0  0

 30
The medium of instruction in the class is 
English and the students interact in the class 
in English.

 6  60  4  40

 31
The textbook raises my students’ interest in 
further English language study.

 7  70  3  30

 32
Extension of the number of hours of the Pre-
Requisite General English program.

10  100  0  0

 33
Giving all students in different classes of the 
same level the same Final Exam in one exam 
session improves evaluation.

10  100  0  0

 34
Equipping classes with facilities such as 
computer, video projection system, etc., 
enhances students’ language learning.

10  100  0  0

Source: Own elaboration.
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Figure 3. Teachers’ attitude toward the tailored curriculum in terms of percentage

Source: Own elaboration.

The mean score of the number of respondent teachers who agreed 

with the items of the questionnaire was 8.64, and the standard devia-

tion was 1.1. The neutral point was 4.32, which was half of the mean 

score. As the standard deviation was less than the mean score over the 

neutral point, it can be concluded that teachers had a positive attitude 

toward using the tailored curriculum in teaching the Pre-Requisite 

General English course. Thus, the hypothesis is supported. 

As shown in the figure above, 100% of the teachers agreed with 9 

items out of 34 items of the questionnaire. These items were 1, 6, 7, 22, 

23, 29, 32, 33, and 34, which are discussed as follows:
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Based on the teachers’ answer to item number 1, i.e., the aims and 

objectives of the program reflect the needs of learners, it seems that 

the tailored curriculum is based on a carefully conducted needs analy-

sis, which is considered as one of the most important factors regarding 

an appropriate curriculum. 

One hundred percent of teachers agreed with item 29. This indi-

cates that a suitable textbook was chosen — a textbook apt for the lan-

guage-learning aims of Pre-Requisite General English course students 

in university through appropriate need analysis.

Items 6, 7, 22, and 23 were textbook related. Item 6 focused on 

choosing a suitable textbook (student book) accompanied by its teach-

ers’ guide, workbook, video book, CDs, and VCDs, and item 7 was con-

cerned with a well-organized textbook. Items 22 and 23 were related to 

presentation of grammar points and language functions emphasizing 

on easy, useful explanation, and exemplification. 

Respondents’ answers to items 32, 33, and 34 highlight the effec-

tive changes to traditional curriculum. In other words, the extension 

of the number of hours of the Pre-Requisite General English program, 

a unified evaluation, and enhancement of educational facilities, which 

have led to sound learning.

Although the results show teachers’ high level of agreement 

(86.47%) with the tailored curriculum, there were few items that were 

not highly agreed upon comparing them with the other items. For in-

stance, 40% of the teachers did not agree with items 6 and 30. Based 

on the answers to item 4, 40% of the teachers believe that the program 

has not prepared students for life (real language use). This may happen 

because of students’ lack of interest in learning English and unsuc-

cessful learning experience that they had before entering university. 

Thus, many of them prefer only to pass these courses without trouble. 

According to 40% of the teachers, the medium of instruction in 

the class is not English, and the students cannot interact in the class  

in English. One reason may arise from the students’ resistance to English 

as a medium of instruction because they say they are unable to under-

stand it because their education prior to the university level had been 

Persian (their mother tongue). In addition to this, another reason may be 

the students’ lack of adequate listening and speaking ability with which 

they enter the program and their lack of interest in learning English. 



143

B
izhan H

ekm
atshoar Tabari, R

am
in R

ahim
y (corresponding author)

LA
C

LI
L  

I
S

S
N

: 2
01

1-
67

21
  

e
-I

S
S

N
: 2

32
2-

97
21

  
V

O
L.

 1
4,

 N
o.

 1
, J

A
N

U
A

R
Y-

JU
N

E
 2

02
1  

D
O

I: 
10

.5
29

4/
la

cl
il.

20
21

.1
4.

1.
5  

P
P.

 1
23

-1
49

Discussion and Conclusion	

The findings of the preliminary phase of this study, i.e., learner- 

needs-analysis, have revealed that the majority of learners believe that 

the most important skill is speaking, and oral communication is their 

main objective. Unfortunately, this objective is paradoxically neglected 

in the standard program. This is in line with Mohamadi’s (2013) study, 

which reported speaking as the most crucial skill, but which is missing 

in the curriculum. Behzadi and Lashkarian (2015) have also reported 

similar findings in which speaking is the most necessary skill in the 

EGP course. However, Gholami Mehrdad (2012) and Moiinvaziri’s (2014) 

study contrasts with the present study in that, reading is considered as 

the most important language skill, though listening and speaking are 

pointed out as the learners’ most problematic skills. 

Based on the findings of the learners’ needs analysis, the tailored 

curriculum was designed with an attempt to incorporate NA results 

in developing a curriculum that fit better to the EGP students’ needs. 

After implementing the tailored curriculum, it was evaluated based on 

the teachers’ views. The findings of this part revealed that the teach-

ers had a positive attitude toward using the tailored curriculum in  

the Pre-Requisite General English course. As it can be inferred from the 

results, the teachers mostly agreed with the fact that the tailored cur-

riculum was created, based on a carefully conducted needs analysis 

according to which a suitable textbook was chosen matching well with 

the language-learning aims of Pre-Requisite General English course 

students at the university. In addition, they highly agreed with the 

effective changes processed in the traditional curriculum, extension 

of the number of hours of Pre-Requisite General English program, a 

unified evaluation and enhancement of educational facilities, have led 

to sound learning. It seems that the implementation of this tailored 

program, which was based on the needs analysis, could enhance effec-

tiveness of the EGP course compared to the standard one, whose inef-

ficiency has been reported in many studies owing to lack of carefully 

conducted needs analysis as one of the major problems (e.g., Khansir, 

2014; Mohamadi, 2013; Moiinvarziri, 2014; Soodmand Afshar & Movas-

sagh, 2016; Tavakoli & Tavakol, 2018).
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Because the findings of this study cannot be generalized to all the 

universities in the country, a similar study is suggested for the Pre-Req-

uisite General English course in other universities. This sort of studies 

can generally be helpful to enhance the effectiveness of EGP courses at 

universities, emphasizing the need for this sort of needs analysis and 

evaluation studies for curriculum improvement. Such studies would 

be useful for theorizers, policy makers, language planners, curricu-

lum designers, textbook developers in the Iranian education system 

to make necessary changes making curriculum learner-centered well. 

As the final remarks, it is suggested to make the same study more 

comprehensive than this by extending the evaluation to consider 

learners’ and administrators’ ideas, as well, without limiting it only to 

those of teachers.
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