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Introduction	

Education continues to evolve as the world in which we live changes, 

and learners are in constant need of skills and competencies to suc-

cessfully manage the information provided to them in the 21st century 

(Kowalczuk-Walêdziak et al., 2018). Approaches like Content and Lan-

guage Integrated Learning (CLIL), English as a Medium of Instruction 

(EMI), and even Content-Based Instruction (CBI) all provide English 

language learners (ELL) with tools, strategies, and opportunities in ed-

ucation for real-world challenges and obstacles (Graham et al., 2018; 

Taillefer, 2013), where learners can make sense of the information 

presented to them, while collaborating and using that information for 

real-world use and not just for artificial classroom tasks and assign-

ments. Nowadays, educational programs have to prepare society for 

jobs, careers, and skill sets that do not exist yet but which lead to shifts 

in society that are shaped by both the economy and fast-increasing 

technology at hand throughout the world. 

Approaches like CLIL and EMI are spreading at a faster rate across 

all educational levels (from Preschool to Higher Education) across the 

globe (Banegas et al., 2020; Graham et al., 2018; Lin, 2015; Pérez-Caña-

do, 2016; Yang, 2017), bringing a refreshed sense of understanding the 

needs learners have and using context-oriented solutions, along with 

first-rate approaches to education to improve the teaching and learn-

ing process. CLIL has gone from a buzzword or a cliché term to refer 

to bilingual education, to the center of educational debates as a viable 

option for education, and not just language learning. These debates 

are supported by research that continues to highlight the benefits of 

integrating content and language in bi/multilingual educational con-

texts, (Várkuti, 2010; Corrales, Rey, & Escamilla, 2016) where the CLIL 

approach relies on the inherent connections that exist between lan-

guage and subject-specific content, contributing to a more natural and 

realistic pedagogy. Furthermore, such a pedagogy represents a true 

paradigm shift and requires not just more teacher training or profes-

sional development but training that is targeted at preparing educa-

tors to participate in making this shift a reality (Jalo & Pérez-Albizú, 

2014; Penprase, 2018; Youssef, 2014). Adopting a CLIL or EMI approach 
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is far from a quick fix for our educational system; however, it is a 

fresh approach to overall learning that can help learners become true 

21st-century citizens, prepared to both “think globally” and “act local-

ly” (McDougald, 2015, p. 38).

Expansion of Content and Language Learning  
Across the Globe 	

CLIL continues to expand across the globe because it provides a realis-

tic solution to education as we know it. However, this expansion does 

not come alone, and isolated teacher training programs with no clear 

direction or objective are only at the beginning, which is why there 

must be a premise for planning what that core curriculum should in-

volve at the different levels of education. Stakeholders, practitioners, 

and researchers alike need to estimate the changes in the operating 

environments as well as by analyzing the current state of the art (local, 

regional, national) regarding teaching, education, and bi/multilingual-

ism while incorporating findings from research, evaluations, and devel-

opment projects. The former, especially the research findings, provide 

decision makers with contextualized realistic data on how to move for-

ward, making educated decisions regarding the integration of content 

and language. This expansion is in line with globalization, impacting 

both positively and negatively education across the globe (Goris et al., 

2019) where the information gap may get bigger from developed coun-

tries as opposed to developing countries, where access to resources 

is often the main reason that limits access to first-hand information 

and opportunities. Nevertheless, there are several areas where global-

ization has made a difference in how educators view their classrooms  

and learners (Gupta, 2017). There is more emphasis on collaborating and  

working in teams, being able to cross borders at any given time, as a 

result of increased communication and Information and Communica-

tions Technology (ICT) capabilities (Binkley et al., 2012; Trilling & Fadel, 

2012), while helping learners to become more open-minded, with high-

er levels of intercultural competences. Globalizing education also helps 

to break down cultural barriers that would otherwise be an issue in 
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the classroom; however, like ideas are grouped, global issues are being 

resolved collectively and development as a whole brings about local 

solutions at a global scale through that shared knowledge. Finally, but 

possibly most essential, CLIL and EMI provide students with a milieu 

for them to critically engage in today’s cultural and contextual issues, 

an added value that, in turn, affords individual involvement, learner 

decision making and authenticity to the learning of content through 

the use of a foreign language. 

This issue of the journal is a clear indication of how research across  

the globe between the Americas, Asia, Europe, and the Middle East (The 

United States of America, Taiwan, Iran, Mexico, Turkey, Colombia, 

Puerto Rico, and Italy) continues to report on the diversity in integrat-

ing content and language in bi/multilingual teaching environments. 

Educators and interdisciplinary research approaches are crucial in 

achieving a more comprehensible understanding of the complex phe-

nomena that learners are facing across the globe keeping the CLIL de-

bate at forefront of bi/multilingual education.

In this issue 	

The articles discussed in this issue of the Latin American Journal of Content 

and Language Integrated Learning (LACLIL, Vol. 13, No. 2, 2020) concern 

children’s literature and CLIL, reading comprehension in EFL, language 

objectives in lesson plans and assessment in content-based instruc-

tion, English as a medium of instruction and the internationalization of 

higher education, teacher’s and student’s beliefs on the use of Spanish 

in an advanced English classroom and the implementation of CLIL in 

the field of pharmacology. 

The issue begins with a systematic review of the use of children’s 

literature in the EFL classroom supported by the CLIL framework: con-

tent, communication, cognition, and culture. Graham Matthews and 

Eslami (2020), revealed that, although the use of children’s literature 

can facilitate students’ learning in terms of content, cognition and 

culture, the use of this type of literature and its value in the CLIL 

classroom in Taiwan is still mostly absent from the researchers’ and 

practitioners’ research agendas. 
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Furthermore, an investigation by Bahrami and Rahimy (2020) on 

the impact of an analysis matrix summarization technique on the 

reading comprehension of a group of Iranian higher education stu-

dents, claims that visual outlines facilitate students’ text comprehen-

sion as these contribute to the organization of the main ideas, rep-

resent a guideline to create written summaries and enhance reading 

comprehension and retention. 

The study by Arias de la Cruz (2020) documents the challenges 

that three Mexican students encountered while participating in a Con-

tent-based Instruction (CBI) module from a Master’s program in En-

glish Language Teaching (ELT). The author expressed the difficulties 

in writing content and language objectives for CBI lessons. In the case 

of content-related objectives, the salient difficulty was their lack of 

clarity whereas in the case of language-related objectives, the verbs 

employed in their formulation required students to exercise only their 

lower-order cognitive skills. 

An evaluation of the assessment component of a customized CBI 

program by Isik (2020) provides findings on the attitudes of the stu-

dents and the teachers towards the assessment component of a cus-

tomized CLIL course in an EFL program at the tertiary level in Turkey. 

The results indicate that both the students and the teachers developed 

positive attitudes towards the assessment component of CLIL. A 

component found to be, in turn, an adequate tool for the integrated 

assessment of content and language.

Perceptions and attitudes can also be found in Tejada-Sanchez 

and Molina-Naar’s (2020) findings related to the implementation of 

EMI at a Colombian university as part of an internationalization pro-

cess. To this end, the participants’ perceptions associated with their 

imaginaries, identities, experiences, and obligations in relation to the 

English language are reported. The study suggests that as a sustain-

able strategy, EMI requires contextual awareness and articulation 

amongst its participants. 

Furthermore, Puerto Rican teachers’ and students beliefs towards 

the use of Spanish in an Advanced English class are portrayed in a 

study by Mari and Carroll (2020). Their article documents the rationale 

of many English teachers on the island to use Spanish in the English 

classroom as they sought to make their teaching more comprehensible. 
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Although the students of both private and public schools suggest cau-

tion towards the excessive use of Spanish in the English classroom, 

the findings suggest that many English teachers consciously or uncon-

sciously adopt a translanguaging approach that needs to be assessed 

critically in regards to the FL (foreign language) proficiency and the 

level of confidence of the students in their classrooms. 

The last article explores the perception of a group of Italian phar-

macology students who participated in a partial piloting of a CLIL-ori-

ented class approach. Filice (2020) reveals positive student views on 

the organization of the pilot course and provides suggestions to teach-

ers and stake holders planning to structure future CLIL programs. 

In closing, we would like to express our heartfelt gratitude to our 

readership, authors, peer evaluators and editorial team who have 

contributed to the creation of a venue for young Latin American and 

world-wide researchers. We are sure that the journal has empowered 

practitioners, researchers, and stake holders to continue joining ef-

forts to procure a high-quality education and innovation in their fields. 

It has been a privilege to serve the journal and its readership as 

Editor and Associate Editor. We are sure that the journal will continue 

to prosper under the direction of Dr. Carl E. Anderson, who will act 

from the start of 2021 as the new editor to the journal. We wish him 

all sorts of success. 
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